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ABSTRACT 

In a rapidly changing world order education along with economic empowerment will play a 

very significant role in achieving sustainable human development. In fact, it was this 

realization that pitch forked education into the core of millennium development goals. 

However, the effect of education as the harbinger of development and guarantor of human 

rights has had little effect on marginalized and excluded section of society. The 

marginalized have been further pushed to the corner due to the ill effect of globalization 

especially in the context of their human rights. In this article the author tries to put things 

into perspective by examining the travails of tribal communities in India. 
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“Education shall be free, at least in the elementary and fundamental stages. Elementary 

education shall be compulsory.” 

– Art. 26 Universal Declarations of Human Rights (1948) 

 

 Education has emerged as the harbinger of development and an article of faith. As the 

society has become more and more modernized transforming the entire process of 

production, reproduction and human relationship, education has come to occupy an ever-

larger place in people’s lives. Education is more than an end in itself. Education leads to 

individual freedom and empowerment, providing impetus to societal development and 

flowering of individual personality. It is seen as the foundation of society, enabling 

economic growth, social prosperity and political stability.  

 

 In a rapidly changing world order education along with economic empowerment will 

play a very significant role in achieving sustainable human development. In fact, it was this 

realization that pitch forked education into the core of millennium development goals. 

Educational economists have long since have advocated the investment in education has the 

highest return and the development of human capital is essential for achieving better living 



e-ISSN:  2582-502X 

Asiatic Society for Social Science Research, Vol 3 (1) 10 

standards and an equitable world. 

 

 The importance of education in transforming human lives was the force that led to the 

movement of ‘Education for All’ and Universalization of Elementary Education. The 

Delor’s Commission’s report that emphasized on ‘lifelong learning’ addressed the issue of 

continuous skills development through education in order to face the challenges of 

globalization. The World Development Report for the millennium mentioned that poverty of 

nations is related to as much lack of resources as it is to their lack of access to knowledge. 

Further, some studies on capacity-building have shown that by merely attending schools for 

a year drastically improves the decision-making and attitude of girls of similar age than 

those who have not visited schools. It actually denotes to the education’s ability in 

equipping learners with and competency necessary to respond to various challenges. 

 

 Of late, literacy is understood not as the ability to write few words but refers 

‘functional literacy that refers to the ability use skills. Indeed, it is the acquiring of skill that 

has played a dominant and decisive role in survival and development of human race over the 

centuries but as the civilization has progressed so is been the mechanism, instrument and 

delivery system of skill development. It is in this context one needs to examine and analyze 

the case of educational development in Indian in general and elementary education in 

particular. 

 

Review of Literature 

I n the process of examining the inter linkage between development, education and 

human rights some of the discerning and important available literature were referred. The 

effort has been made to find out current and previous work in the field under research and 

identify research gaps.  

 

 In Anthropology and Development (2018), Jean -Pierre through his introduction 

provides a thought-provoking examination of various approaches that have emerged in the 

discipline during the 1990s. In the first part of the book he has taken the effort to elaborate 

the complexity of social change and development, and the ways in which social 

anthropology can measure up to the challenge of this complexity. The Second part looks 

more closely at some of the leading variables involved in the development process, 

including relations of production; the logics of social action; the nature of knowledge, 

including popular knowledge; forms of mediation; and ‘political’ strategies. 
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 Robyn Eversole (2017), in Anthropology for Development: From Theory to 

Practice connects cross-cultural social theory with the concerns of development policy and 

practice. The work introduces the reader to a set of key ideas from the field of 

anthropology of development, and shows how these insights can be applied to solve real-

world development dilemmas. Through this book the author explains key concepts from 

anthropology and draws them into a framework to address some of the important challenges 

facing development policy and practice in the twenty-first century: poverty, participation, 

sustainability and innovation. It discusses classic critical and ethnographic texts and more 

recent anthropological work, using rich case studies across a range of country in order to 

provide a context the field. The examples presented are designed to help development 

professionals reframe their practice with attention to social and cultural variables as well as 

understand why mainstream approaches to reducing poverty, raising productivity, delivering 

social services and grappling with environmental risks often fail. 

 

 Ghosh (2020) in his book brings together a collection of writings that examine the 

processes of development in India from theoretical and practical points of view. The 

treatment of 'development as a discourse' can be helpful for cross-examining the 

possibilities, as well as the consequences, of development from multiple, contextual, and 

synoptic points of view - and also for locating changes in the meaning of development over 

time and space. The essays focus on five vital areas: the discourse of development, state, 

market, and civil society, gender and development, science, environment, and development, 

society, community, and development. The discussion not only raises certain critical issues 

on the subject with particular reference to the Indian experience, it also suggests certain 

viable alternatives.  

 

 Discussing reasons behind the current plight of tribal people in the vortex of 

development as the unilateral push for economic growth while undermining their social, 

cultural and ethnic diversity. Tribal situations in the country pose peculiar problems of 

development, not encountered in the other domains. The variegated peculiarities can broadly 

be summed up as ecological, demographic, socio-cultural, biological and exploitative. Tribal 

development in Indian context indicates serious challenges to the administrators, policy-

makers, and concerned practitioners. Through this book the authors try to re-establish the 

relevance of anthropological domains of tribal development, policies and welfare measures 

in Indian context. The book also throws light on important biological and socio-cultural 

issues of tribal development and social change in India. (Biswas and Das :2018) 
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 Similarly, making a critical assessment of tribal development from human rights and 

environmental perspective Chaudhury and Biswas (2017) in their work Anthropology and 

Human Rights: Challenges and Opportunities in the New millennium states that the 

western concept of human rights needs a critical assessment as concerns grow that one 

should not draw the line just at individual rights or political rights. Human rights should be 

considered in a much broader context. There is a need to consider the socio-cultural 

traditions of different societies, particularly their pluralistic character. Finally comes the 

question of development-development in the context of globalization process, the relation of 

development with environment, the question of growth, and growth with justice and 

equality. Especially in the context of disadvantaged people, "development" programs are 

often responsible for displacement. This has happened in different parts of the world. Cross-

cultural discussion on these issues will help to formulate a proper development strategy.  

 

 The same theme things find a resonance in the work of Behera who through an edited 

book tries to capture the nuances of development strategies and cultural contestations across 

India. The papers in the volume deal with theoretical and empirical issues, covering a large 

number of tribes in Arunachal Pradesh, Rajasthan, Jharkhand, Manipur, Assam, Meghalaya, 

Odisha, Nagaland, Goa and Andaman & Nicobar Islands. The topics are diverse, but at the 

core lie the approaches to study culture from multidisciplinary perspectives over time and 

space and within interactive mode with environment and other forces (Behera:2020).  

 

 Roy Burman had opined that: “there are four phases in the foci of tribal development 

planning in India. In the first phase, the emphasis was on providing immediate relief to the 

general mass of population, who were denied amenities of life during the colonial rule and 

at the same time to build up the productive infrastructure for the future growth.  In the 

second phase, the emphasis was on resource mobilization and provision of social service 

infrastructure in the country side. In the third phase, the emphasis on educational level 

shifted to reduction of disparity and growth with justice.  Simultaneously the 

commercialization of resources was stepped up. Fourth phase emphasizes programmes for 

meeting the basic needs of the population and poverty elevation had been stepped up. 

The   Advantage of the tribal development of the first phase was mainly taken by the non-

tribals living in tribal areas who were having more contact with those who have 

administrative power” (1989b:5-6). Different people have different views regarding tribal 

development. For instance, Sharma (1989:27-33) has argued that the question of tribal 

development has not yet received concentrated attention that it deserves, both in planning 

circles and in tribal studies. The real challenge of tribal development is to modernize the 
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tribal economics and to integrate them with the larger national economy without at the same 

time disrupting their ecological existence, their socio-cultural systems and their traditions of 

socio-economic equity and innocence.  

 

Education: Culture, Context and Social Commitment 

 The value of education so highly extolled in the classical tradition and literature of 

India too has its resonance in the policy documents and planning of the post-Independent 

India. The Constitutional commitment under the directive principles of state policy guided 

much of post-independent India’s approach towards educational development and found 

solid legal status in the form of the Right to Education Act in 2009. However, much before 

things took a concrete shape educational development at least the elementary level meant in 

increasing access to schools, creating infrastructure, setting of educational boards and 

emphasizing on enrolment. Though all these things were important the most crucial 

dimension that was missing in these schemes of things was the comprehensive policy to 

include access, retention and quality in one whole. Without the necessary policy framework 

to unite and activate all these dimensions together it was impossible to improve the overall 

educational scenario in multicultural and diverse social setting of India especially in the 

context of increasing marginalization and social exclusion of poorer communities. 

 

 The piecemeal approach to educational development is primarily based on the 

assumption of ‘tickle down’ theory which has had its success in terms of structural growth 

and at times qualitative change is some clusters but it was largely fragmented and uneven. 

For example, in the case of poor, segregated, marginalized populations where education 

becomes a third or fourth priority much after food, clothing, shelter and health, this 

approach had little or no meaning. In fact, on the contrary these spasmodic and sporadic 

educational interventions further marginalized and excluded students from these 

communities in the era of stiff competition and better learning outcomes from the 

advantageous sections. 

 

 The case of tribal children and students from rural and tribal hinterland is a classic 

example of educational deprivation and exclusion despite the added spatial advantage in 

terms of access to educational facilities. However, the inherent structures of inequality and 

discrimination have their own forces to deprive these marginalized sections from the fruits 

of education and skills which in turn could allow them overcome the difficulties and free 

them from the vicious cycle of poverty, illiteracy and deprivation.  It has been observed that 

stratification in Indian society is reflected in inequalities in educational attainment across 

caste, religion, and ethnic boundaries (Anitha 2000; Dreze and Sen 1995).               
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 Education empowers and equips individuals with analytical capabilities, instils 

confidence and fortifies them with determination to achieve goal-setting competencies. It, 

therefore, plays a pivotal role in improving the socioeconomic condition of the nation. For 

any country to grow, it is imperative that it has in place a strong elementary school driven 

education system. Education is therefore increasingly being viewed as a fundamental right 

across the globe and essential for the exercise of all human rights. 

 

The Context of Scheduled Tribes: Marginal in the Mainland 

 In this paper focus has given only to the youth from tribal communities, who have 

been in the throes of transition. It would be pertinent to have a small introduction of the 

communities before entering into the problems suffered by them. There are 67.8 million 

strong tribal populations consisting of 698 communities that amounts to 8.6 percent of 

India’s total population (Census: 2011)1.  Scheduled Tribes are those, which are notified as 

such by the President of India under Article 342 of the Constitution.  The first notification 

was issued in 1950.  The President considers characteristics like the tribes’ primitive traits, 

distinctive culture, shyness with the public at large, geographical isolation and social and 

economic backwardness before notifying them as a Scheduled Tribe.  Seventy-five of the 

698 Scheduled Tribes are identified as Primitive Tribal Groups considering they are more 

backward than Scheduled Tribes.  They continue to live in a pre-agricultural stage of 

economy and have very low literacy rates (Draft National Policy on Tribals, GOI).  

Table-I 

(Population Profile of Tribals in India 

 
 

 The attention to development of tribes is not satisfactory in the country. Funds are not 

set apart in proportion to the percentage of tribe’s in the country. Roy Burman et al. (1984), 

Deogaonkar (1980), Devan (1988), and others have evaluated the impact of tribal 

 1.1: Trends in Proportion of Scheduled Tribe Population 

Census Year Total Population 
(in millions) 

Scheduled Tribes Popu-
lation 

(in millions) 

Proportion of STs popu-
lation 

1961 439.2 30.1 6.9 

1971 547.9 38.0 6.9 

1981# 665.3 51.6 7.8 

1991@ 838.6 67.8 8.1 

2001$ 1028.6 84.3 8.2 

2011 1210.8 104.3 8.6 

# Excludes Assam in 1981, @ Excludes Jammu & Kashmir in 1991, $ The figures exclude Mao-Maram, 
Paomata and Purul subdivisions of Senapati district of Manipur, census 2001. 

1 See table-1 for a detail description of demographic status of tribal population in India. 
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development programmes in India. Studies have revealed that the level of tribal 

development in certain areas is dismal and require much more effort than what has been 

provided for (Bhatt 1990; Nanda 1991; Baviskar 1994; Heredia 1995; Nathan and Kelkar 

2003; and Bhattacharya and Shanthivel 2004). The Planning Commission of India observed 

in its Eleventh Five Year Plan 2007-2012 that the Scheduled Tribes are mainly landless poor 

forest dwellers and shifting cultivators, small farmers and pastoral and nomadic herders. 

81.56% of the total ST workers, both rural are urban taken together, are engaged in the 

primary sector, of whom 44.71% are cultivators as compared to 31.65% of the general 

population, and 36.85% are agricultural labourers as compared to 26.55% of the general 

population. This indicates that STs are essentially dependent on agriculture. The incidence 

of poverty amongst STs continues to be very high at 47.30% in rural areas and 33.30% in 

urban areas, compared to 28.3% and 25.70% respectively in respect to the total population 

in 2004-2005. In Orissa almost 75% of ST household fell below poverty line. A large 

number of STs who are living below the poverty line are landless, with no productive assets 

and no access to sustainable employment and minimum wages. The women belonging to 

these groups suffer even more because of the added disadvantages of being denied equal and 

minimum wages. (Gogoi: 2013).  

Table- II 

Comparative Profile of Tribal Population in India 

 
 

 Recognizing that the scheduled tribes count among the most deprived and 

marginalized sections of Indian society, a host of welfare and developmental measures have 

been initiated for their social and economic development. Tribal Sub-Plan approach came 
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into existence as the main strategy for the welfare and development in the Five Year Plans. 

Along with core economic sectors, elementary education has been accorded priority in the 

tribal sub-Plan approach. However, tribal communities continue to suffer from the 

lackadaisical development approach where the logic and language of development has not 

been transalated for them to underline its importance. Needless, to add the spectre of 

globalization has only exacerbated the cleavage between the tribal and non-tribal 

communities. 

 

 In an interesting work titled ‘globalization and Indigenous People in India’ the editors 

have argued that globalization comes to the local communities largely through the markets. 

They access new goods and communities through market. It is through market they 

producers and collectors of Non-Timber Forest Produce (NTFP) get to know what they 

could sell without understanding their actual use. For example, the indigenous peoples of 

Andhra Pradesh had for decades been collecting and selling gum called karaya without any 

idea of its use in making denture (Nathan, Kelkar and Walter eds. 2004: 293-94). 

 

 Nathan et al. argue that the growth of the market has led to a process of privatization 

of formerly communal land; of devolution of ownership, at least de facto if not de jure, from 

supra-village and community or clan to the family. The market for timber and NTFPs grew 

in colonial or immediate post-colonial periods. To that extent they certainly pre-date 1990s, 

which generally regarded as the era of globalization (Waters 1995:3) with the growth of 

global financial markets. But the process of privatization through market-induced 

transformation is a feature that has become even stronger in the current era. (Nathan et al. 

2004:294). 

 

 ‘Give us back our forests or we have no alternative but beggary left to us. The coming 

of the NALCO factory in Damanjodi has not helped us in any way. The promise of jobs has 

not been kept. The houses at Indiravasi colony are in no condition to lived in. We have lost 

our lands, our forests, and our whole life-support system and have to work in such 

demeaning jobs as being prostitutes for the workers who have migrated all the way from 

Kerala to this area. Our men migrate in search of better opportunities. Few come back to 

their families, leaving them in the hands of destiny. The wives keep waiting’. (Excerpt from 

an interview with a tribal woman from the district of Koraput by Mishra and Roy 

Choudhury 1993:50).2 

 

 

2 Cited by VinayKumar Srivastava (2006), ‘A Note on the Tribal Situation in India’, in H. S. Saksena, Vinay 

Kumar Srivastava and Sukant Chaudhury (eds.), Scheduled Tribes and Development, New Delhi: Serials 

publications, p.41.  
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The Human Rights Paradigm: Theory, Praxis and Method 

 The emergence of human rights as the cornerstone of civilizational norm and key to 

cultural evolution has drastically altered the nature and dimension of sociological inquiry. 

The deep and pervasive impact of human rights issues have not only broadened the hither to 

horizon of culture concept but has also influenced socio-political and economic milieu of 

nation-states and their citizens. From the norms of air safety to the reproductive rights via 

right to education, health, clean air and security – a bundle of rights come under the 

umbrage of human rights distinguishing them rather sharply form mere political, economic, 

civil, social or constitutional rights. Thus, heralding an entirely new approach to human 

existence, development and participation in societal action. However, as the concept of 

human rights gains credence and legitimacy, a whole gamut of questions arise debating the 

very nature, norms and principles governing human rights as well as issues delving into the 

dynamics of human rights discourse vis-à-vis other cognitive constructions and concepts. 

Apparently, human rights like similar other social science conceptual constructions viz. law, 

culture, morality, rights suffer from the problem of definition, boundary maintenance, 

crystallization and encapsulation. Needless to add these are broader, theoretical and 

conceptual problems and therefore, often disdainfully pummelled to epistemological 

terrains, though they are valid and genuine issues. 

 

 The relationship between culture and human rights is not only intricate but deeply 

engaging. Precisely because many of human rights issues are either cultural constructions, 

social prejudices, normative prescriptions or simply beliefs and practices of communities. It 

is equally important to note that culture and cultural argument can be used either as a shield 

to protect human rights from babble of barbarism or as a spear to tear apart it in the name of 

cultural relativism, identity and custom. 

 

 The concept of human right has transcended the cerebral rubicon of intellectual 

discussions limited to the confines of issues have attracted a wide attention apparently for all 

right reasons making it impossible to ignore the issues as well as imperative to understand 

and incorporate them in our life world. Human rights are defined in terms of fulfilment of 

basic human needs and rights those come naturally to him as a part of his birth as a human 

being. The UN has envisaged human rights as the natural rights of man and has elaborated 

them in the context of civil, political and social rights. In the words of UN, 'We the people 

of the United Nations …reaffirm faith in fundamental human rights in dignity and worth of 

the human person, in the equal rights of men and women…and promote social progress and 

better standards of life in larger freedom'.  
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 “The International Bill of Human Rights”, as it is sometimes called, consists of three 

documents. The first of these, the Universal Declaration of Human Rights (1948), speaks in 

the preamble, of “the inherent dignity ……..of all members of human family”, and “the 

dignity and worth of the human person”. In Article 1, the Declaration proclaims: “All 

human beings….should act towards one another in a spirit of brotherhood”. The second and 

third documents are the International Covenants on Civil and Political Rights (1976) and the 

International Covenant on Economic, Social and Cultural Rights (1976). The preamble is 

common to both these covenants and emphasize on the ‘the inherent dignity …..of all 

members of human family’. The Vienna Declaration and Programme of Action, adopted on 

June 25, 1993, by UN-sponsored World Conference on Human Rights, reaffirms this 

language in insisting that “all human rights derive from the dignity and worth inherent in the 

human person”. 

 

 The idea of human rights that informs these various international human rights 

documents (and many others) is, then, in part, the idea that there is something about each 

and every human being, simply as a human being, such that certain choices should be made 

and certain other choices rejected; in particular, certain things ought not to be done to any 

human being and certain other things ought not be done for every human being (Perry 

1998:13). 

 

 The UN Human Rights Committee in its 1314 meeting held in April 1994 adopted a 

resolution which while inter alia dealing with cultural rights enshrined in the UN Covenant 

on Cultural, Social and Economic Rights stated that: 

Culture manifests itself in many forms including a particular way of life 

associated with the use of land resources, specifically in the case of indigenous 

peoples. 

 

 In the backdrop this assessment the Committee further resolved that indigenous people 

have the right to control their lands, territories and natural resources and to maintain their 

traditional way of life. This perspective is also reflected in the American Declaration on the 

Rights of Indigenous People (1997):   

In many indigenous cultures, traditional collective system for the control and 

use of land, territory and resources, including bodies of water and coastal 

areas, are a necessary condition for their survival, social organizations, 

development and their individual and collective well-being and that the form 

of such control and ownership is varied and distinctive and does not 
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necessarily coincide with the system protected by domestic laws of the states 

in which they live.       

 

 The social context of tribal denotes a particular way of life around which their society, 

economy and polity are revolves round.  In this paper an effort has been made to critically 

examine the educational scenario in India in general and the problem of education among 

the tribal communities of India. In the context of explaining the dichotomy and development 

paralysis the framework human rights and the scope of sociology of law has been used in 

espousing the rights of tribal communities to receive education both as a constitutional and 

human right. In fact, worldwide, the human rights discourse has become a powerful tool for 

enforcing accountability in governance (Raj Kumar 2007). This has been further analyzed 

from a perspective of constitutional mandate and right based human rights framework 

currently in vogue in a neoliberal economic regime. However, it must be added that despite 

wider framework and vastness of critical issues involved in the theoretical terrain the scope 

of the paper is rather limited.  

 

Education in India: A Kaleidoscopic View   

The poor shape of education has led to a lot of consternation both among the public 

and the policy makers and efforts were made to improve educational standards. From 1950s 

India has made significant effort in improving the educational system particularly at primary 

level. But during the early 80s India had realised its difficulties and the result of their 

filtration with the programme of adult education. Later significant inroads were made 

towards revolutionizing the system of primary education. 

 

The question of primary education cannot be discussed without explaining the 

parameters of improving primary education. Broadly, these parameters can be defined as 

access, retention and quality. Access refers to the availability of the opportunity of 

education to the children of school going age and within approachable distance. Retention 

refers to the capability of the system in retaining the enrolled children in the school till they 

complete the course. Similarly, quality refers to the provision of education that improves the 

learning quality and achievement levels of the students. In other words, access refers to 

enrolment; retention to the practice of reducing wastage and stagnation in the school system 

and quality means the improvement in the standard of practice, enactment, transaction and 

preaching of learning material.   Systematically, all these mean radical pedagogic 

transformation.  
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In all these levels across the board and perceptive changes have introduced in India 

to bring some sort of dynamism into the system. India has a problem regarding access. The 

geographical and topographical peculiarities have ensured the failure of education in 

reaching among all the communities notably tribes and aboriginal residing in deep forests 

and inaccessible hinterlands. Further, the social and economic disparities arising out of 

faulty developmental designs had stopped the effects of trickledown theory resulting in 

creation of large sections of underprivileged and deprived communities. In recent years 

India has introduced many a projects and programmes both independently and with the help 

of donor agencies and countries to retrieve the situation. District Primary Education Project, 

Nutritional Support Scheme to Primary Schools, Bihar Education Project, Lok Jumbish are 

some of the centrally and externally assisted schemes to improve the educational map of 

India (Mohanty: 1998)3. 

 

India has made rapid strides in primary education over the years in general and since 

90s in particular as far as the improvement in access is concerned. There has been 

substantive improvement in number of schools, in number of teachers and the percentage of 

budget share. But not enough attention is given to retention and quality. Retention continues 

to be a major problem at primary level and many students just dropout from their school in 

midst of a session. Studies by Varghese and Govinda, Sujatha, Nayar in India and Brooke 

and UNESCO have found significant variation in enrolment and retention suggesting the 

presence of wide spread dropout. Unfortunately we do not have sufficient and substantial 

data on dropout to prove it conclusively as State and Central governmental educational 

officers are quite apprehensive in providing adequate and appropriate data on dropout 

(experiences from field).  

 

Education among the Scheduled Tribes: Means, Meaning and Mapping   

 Elementary education is considered important, not only because of constitutional 

obligation, but as a crucial input for total development of tribal communities, particularly to 

build confidence among the tribes to deal with outsiders on equal terms. In 2001, there were 

14 million tribal children enrolled in elementary schools as against 20.24 million in the 6-14 

years age group. The cohort dropout rates among tribal children were as high as 52.3% for 

primary and 69.5% for upper primary. The two main issues in education of tribal children 

that emerged were inadequate physical access and socio-cultural differences which came in 

the way of their participation in schooling. 

 

 

3 T. R. Mohanty, (1998). ‘Primary Education in India: Present Trends and Prospects’, Curriculum and 

Teaching, Vol.13, No.2.  
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S 2.1: Comparative Literacy Rates of STs and Total Population (in per cent) 

 

 

 

 

 
Source: Registrar General of India 

 

 

 

 

 

Category/Census 
Year 

1961 1971 1981 1991 2001 2011 

Total Population 28.3 34.45 43.57 52.21 64.84 72.99 

Scheduled Tribes 8.53 11.30 16.35 29.60 47.10 58.96 

Gap 19.77 18.15 19.88 22.61 18.28 14.03 
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S2.7 Percentage distribution of persons of age 15 years and above by level of general 

education 

 

 

 

 

 

 

 

Social 

group 

Non lit-

erate 

Literate &  

upto pri-

mary 

middle second-

ary 

Higher 

second-

ary 

Diploma / 

certifi-

cate 

Graduate 

& above 

RURAL MALE 

ST 35.8 26.4 18.3 11.1 5.7 0.6 2.2 

All social 

group 

26.0 25.3 20.5 14.7 8.0 1.0 4.5 

RURAL FEMALE 

ST 58.3 21.7 10.3 5.7 2.7 0.3 0.9 

All social 

group 

49.8 22.0 13.5 8.2 4.2 0.4 2.0 

URBAN MALE 

ST 12.7 17.6 19.3 18.2 14.3 2.6 15.3 

All social 

group 

10.4 15.9 17.5 19.5 13.9 2.9 19.8 

URBAN FEMALE 

ST 31.3 16.7 15.3 14.7 11.1 1 9.8 

All social 

group 

23.6 17.2 15.3 15.9 12.1 1.3 14.7 

RURAL PERSON 

ST 47.0 24.2 14.3 8.4 4.2 0.4 1.6 

All social 

group 

37.8 23.7 17.0 11.5 6.2 0.7 3.2 

URBAN PERSON 

ST 21.8 17.1 17.3 16.5 12.8 1.8 12.6 

All social 

group 

16.7 16.4 16.4 17.7 13.0 2.1 17.3 

Source: Report no.543 of NSS 66th round 
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Table-6 A: Level-wise Enrolment in School & Higher Education (in ‘000’)

 

NA- Not available 

Data Source: 

For School Education: U-DISE-2013-2014(Provisional) 

For Higher Education: AISHE-2012-13 (Provisional) 

 

 The Seventh All-India Educational Survey, 2002 shows that a total of 80 percent of 

tribal habitations have schools within / less than 1 km radius at primary level. Similarly, at 

upper primary level a total of 67 per cent habitations have been provided upper primary 

school within a radius of 3 Km. Thus for 20% of the habitations at the primary stage and 

33% at the upper primary stage, access was still an issue (Tribal Development Plan, SSA). 

Despite these efforts they continue to suffer from lack of opportunities due to perennial 

under development, poverty and political violence. However, efforts have been made to 

correct the anomalies especially in creating educational opportunities for tribal children and 

Level All Categories SC ST 

Boys Girls Total Boys Girls Total Boys Girls Total 

Primary (I-
V) 

67223 62769 129992 13469 12614 26083 7458 6994 14452 

Upper Pri-
mary (VI-
VIII) 

33746 32035 65780 6568 6257 12825 3280 3121 6401 

Elemen-
tary (I-VIII) 

10096
9 

94804 195773 20037 18871 38908 10738 10115 20853 

Secondary 
(IX-X) 

19484 17477 36961 3589 3231 6820 1641 1523 3164 

I-X 12045
3 

11228
1 

232734 23626 22102 45728 12380 11638 24018 

Senior 
Secondary 
(XI-XII) 

11747 10406 22153 2036 1815 3851 741 642 1383 

I-XII 13219
9 

12268
8 

25662 25662 23917 49579 13121 12280 25401 

Ph.D 50 34 84 NA NA NA NA NA NA 

MPhil 16 19 35 NA NA NA NA NA NA 

Post Grad-
uate 

1744 1631 3374 NA NA NA NA NA NA 

Under 
Graduate 

12723 10815 23538 NA NA NA NA NA NA 

PG Diplo-
ma 

164 51 215 NA NA NA NA NA NA 

Diploma 1500 624 2124 NA NA NA NA NA NA 

Certificate 81 95 176 NA NA NA NA NA NA 

Integrated 51 32 83 NA NA NA NA NA NA 

Higher  
Education- 
Total 

16329 13301 29629 2005 1632 3637 729 586 1315 
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thereby developing their capacity and increasing human capital. 

 

 Investment in education has long been accepted as an important dimension of 

development particularly in democratic nation-states. In fact, the increasing emphasis on 

‘social capital’ and ‘good governance’ as sine qua non of human development, have 

reinforced the importance of education making educational studies both interesting and 

imperative. Education is not only an instrument of enhancing efficiency but also an effective 

tool of augmenting and widening democratic participation and upgrading the overall quality 

of individual and Society. India has a vast population and to capture the potential 

demographic dividend, to remove the acute regional, social and gender imbalances, the 

Government is committed to make concerted efforts for improving the quality of education. 

Article 46 of the Constitution states that, “the State shall promote, with special care, the 

education and economic interests of the weaker sections of the people, and, in particular of 

the Scheduled Castes and Scheduled Tribes, and shall protect them from social injustice and 

all forms of social exploitations”. 

 

 Education is an important part of social and cultural life. The realization of the right to 

development of every human being and nation and opportunity of status is impossible 

without the recognition of the right to education. Education is the key to breaking the 

vicious circle of ignorance and exploitations and empowering weaker sections of the 

society. It is education through which individuals learn about their rights and fundamentals 

freedoms. Education is necessary to make them aware about their political, economic and 

legal rights. Article 26 of the Universal Declaration of Human Rights (1948) recognizes that 

life long and sustained education improves the quality of life. 

 

 The Indian Constitution has recognized the significance of education for social 

transformation. It is document committed to secure liberty of thought, expression, belief, 

faith and worship and equality of status and opportunity and to promote amongst people a 

feeling of fraternity, ensuring the dignity of the individual and the unity of the nation. 

Literacy forms the cornerstone for making the provision of equality of opportunity a reality. 

The objective specified in the Preamble contains the basic structure of the Constitution, 

which cannot be amended, and the preamble may be invoked to determine the ambit of 

Fundamental Rights and Directive Principles of State Policy. 

 

 Due to various reasons primary education remained the focus of state sponsorship. 

Literacy movements and opening of primary schools become a favourite state engagement. 
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 Similarly, the need for industrial development and technological requirements coupled 

with administrative necessity ensured the growth and popularization of higher education. 

Needless, to add that in our flight towards high literacy, fancy for technical and professional 

education and regard for higher education somewhere down the line the development of 

skill and competency among learners could not get due attention.  

 

Recent Trends and Future Predicaments 

 The rise of political violence and red terror is relatively a recent addition to the 

problems of development in the tribal hinterland. The growing red menace coupled with 

increased state apathy in essentially market driven economy and subsequent withdrawal of 

state for social sector has only exacerbated the frustration and alienation of tribal youth. For 

example, when in an effort to match their urban contemporaries they raise voice for better 

opportunities it results in making them victims of both the red-rebel groups and state 

agencies. The Maoists lure them for providing better facilities after completion of the 

revolution and setting up of a communist state, the State treats them with disdain labelling 

them as anti-state elements in response to their demand for social and economic justice. 

 

Status of Enrolment in Indian Engineering Education – 1978-79 to 2001-02 

 

Category 1978-79 1988-89 1995-96 1997-98 1998-99 2001-02 

Engineering Education 

General 93.8 92.8 - 253634 87.1 78.9 

SC 5.3 5.9 - 30193 10.4 15.2 

ST 1.0 1.3 - 7444 2.6 5.9 

Engineering Education: Males 

General - 92.8 - 238012 88.7 - 

SC - 5.9 - 24021 8.9 - 

ST - 1.3 - 6381 2.4 - 

Engineering Education: Females 

General - 92.8 - 15622 68.3 - 

SC - 6.3 - 6172 27.0 - 

ST - 1.0 - 1063 4.7 - 

Engineering Education: All 

General 91.3 - 72.2 - - - 

SC 7.1 - 23.3 - - - 

ST 1.6 - 4.5 - - - 
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Sources: date for the above years has been taken from the following: 

• For years 1978-79 & 1988-99, Table 4.5 & 4.6 from Accessing Higher Education –The Dilemma of 

Schooling Women, Minorities, Scheduled Caste and Scheduled Tribes in Contemporary India, Kanpur 

Chanana (1993), Higher Education reform in India – Experience and Perspectives. 

• For 1995-96, National Commission for scheduled Castes and Scheduled Tribes, Fourth Report Vol I, 

1996-1997 & 1997- 98. 

• For 2001-2001, Survey of representative set of Regional and State Level Engineering Colleges; for 

1998-99, Selected Educational Statistics, MHRD and Statistical Abstract India, 2000. 

 

 The onset of globalization manifested in the form cybernetic sophistry, infotech 

revolution, and conspicuous consumption in a rapidly expanding market has certainly 

created tremendous opportunities to the youth yet, millions of youths of this country are in 

dilemma. Their dreams and visions have transcended local habitations and expectations and 

matched with global aspirations and associations along with the speed of internet and spread 

of consumer culture. But the ‘cleave of consumption’ and the ‘cultural lag’ means that a 

huge chasm remains between availability of opportunities and concomitant social and 

technological infrastructure so important in enabling competency at least in comparison to 

the rapid IT revolution, has dashed their ambition. As a result while a minuscule minority of 

urban based differentially educated youth draw benefits of globalization parallel to their 

counterparts in USA and Europe, while a large number of youths often forced to choose 

wrong approach to nurture their dreams much in the line of Mertonian schemata of 

deviance. This is more frustrating for youths belonging to marginalized and excluded social 

communities. In Indian context, these youths usually belong to the scheduled castes, 

scheduled tribes and minorities. 

 

 The issue gets a bit murkier because the Maoists operate from tribal hinterland and 

need constant support of tribal youth for the growth of their organization as well as of their 

ideology. As a strategy they use and take up issues of tribal under development and 

exploitation spreading the vision of a just and right world thus creating a forum for 

resistance against the State. On the other hand, the State through its various agencies and 

instrumentality intends to draw the tribal youth into mainstream albeit it’s perceived and 

real failure in ensuring equitable growth across its citizenry. As a result, tribal youths 

become the victim of the conflict between the Maoists political aspirations and state 

complacency on development issues. Amongst the tribal, the youths are mostly affected. 

While the Maoists consider their association as long term-service to the outfit as currier, 

carrier and commanders (lower level), the state engage them mostly for managing the 

Maoist conflict in tribal areas by undermining their concerns.  



e-ISSN:  2582-502X 

Asiatic Society for Social Science Research, Vol 3 (1) 27 

 

 The Maoists destroy school and college buildings in the tribal area by branding them 

as shelter zone of security forces engaged in anti-Maoist operations. Another motive behind 

this action could be to prevent the tribal children to be educated in government schools and 

force them to join the ‘people’s school,’ run by the Maoists, for indoctrination and military 

training purpose. The Maoists take advantage of social stigma of police arrests, by targeting 

the tribal from their childhood and force them to associate with the local front organizations 

so that he or she would not live a normal life once branded as a Maoist. The Maoists also 

exploit curiosity of tribal children on uniforms, guns and street dances and century old poor 

tribal-police/non-tribal relations. 

 

 However, of late efforts have been rather earnestly taken to offer educational 

opportunities as well as quality education to tribal children some of the efforts at the 

governmental lever are as follows:  

 

 For providing quality education to the tribal students to enable them to avail of the 

facility of reservation in higher education and professional courses, and in higher level jobs, 

Model Residential Schools having classes VI to XII are being established. The project 

Eklavya Model Residential School in Dhangera in Orissa, for instance, has been taken up to 

provide better infrastructure facilities for tribal students of the area. The Rajiv Gandhi 

National Fellowships are awarded to ST students to pursue higher studies.  

 

 Out of the allotted budgets of the Departments of Elementary Education and Literacy, 

and Secondary and Higher Education, 16.33 percent and 8.01 percent respectively are 

allocated under the Special Component Plan and the Tribal Sub-Plan. Most of the states 

have abolished tuition fees for SC and ST students up to the senior secondary level. 

Incentives like free textbooks, school uniforms and school bags are offered. In educational 

programmes like Sarva Shiksha Abhiyan, and National Programme of Nutritional Support to 

Primary Education, SC and ST Students are given priority. Reservation Policy is applicable 

in central government institutions of higher education, and is being extended to private 

institutions. SC/ST cells are established by the University Grants Commission in many 

universities to ensure implementation of the Reservation Policy. Special coaching is 

arranged for SC/ST students. Even in some scholarships like those for talented children 

from rural areas, and National Talent Search Scheme Scholarships, there is provision for 

reservation for SC and ST students and some concession in qualifying marks. 
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In 1992 two educational schemes were launched for the education of minorities -one is the 

Scheme of Area Intensive Programme for Educationally Backward Minorities intended for 

areas of concentration of educationally backward minorities, and the other is the Scheme of 

Financial Assistance for modernisation of Madarsa education. 

 

 The National Scheduled Castes Finance and Development Corporation (NSFDC) has 

been established to provide credit facilities to people living below the poverty line to start 

some income-generating activities. It has been providing educational loan to SC/ST students 

for pursuing higher education. The loan is given for post graduate studies abroad also.  

Similar state level corporations (SCDCs) have been set up with the main objective of 

uplifting the social and economic status of SC population. They have a number of regional 

offices also for implementing various income-generating schemes. Their main function is to 

identify eligible SC families and motivate them to undertake economic development 

schemes. 

 

 SCDCs finance employment-oriented schemes in agriculture and allied fields, small-

scale industry, transport and trade and service sector. Under Skill Development Training 

Programmes, NSFDC is providing training in high technology areas such as Apparel 

Technology and Computer Technology to the educated unemployed youth from the target 

group through professional and reputed government institutions. Those selected receive a 

stipend and are given placement assistance after training, and entrepreneurial guidance. 

 

Conclusion 

In the times of this crisis and the need to resuscitate the society it is imperative that 

we find a mechanism to deal with the troubled waters. It is believed that neither the state nor 

the market is in a position to provide a solution. The option to my mind lies squarely in the 

creation of a vibrant, autonomous and functioning civil society. Although there is no single 

accepted definition or conception of civil society even in Western societies, the dominant 

prevailing conceptions in the Western literature have emphasized an intermediate space 

between the state and the individual populated by voluntary, self-generating, largely self-

supporting social groups independent of the state (Diamond 1994; Brook and Frolic 1997). 

The growth of this modern form of civil society is tied to the rise of modern liberal 

democracy and capitalism in the West. In this view, civil society is seen as a force against 

the state. Whereas traditional Western conceptions of the relation between the individual 

and state portrayed the individual as born into and part of a particular society and state, 

enlightenment and social contract theories portrayed the individual as rights-bearing 
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individuals who preceded the state, existing in a state of nature. While individuals gave up 

some rights in exchange for protection of the state against violence by others, they retained 

the right (at least in the Lockean and Rousseauean versions) to form social groups to pursue 

their own ends and to oversee and restrain the powerful sovereign. At the same time, the rise 

of capitalism gave birth to a class of economic actors seeking access to political power and 

demanding rule of law to prevent the state from meddling excessively in the economy while 

simultaneously ensuring that the state performed its role as regulator of the market (Brook 

and Frolic 1997: 8-9). Today, civil society is seen as playing a major role in holding the 

government accountable and limiting the power of the state: interest groups and other social 

groups participate in the legislative process of making laws and administrative regulations; 

along with the free media, they monitor and expose corruption; and, in the Habermasean 

ideal deliberative democracy, they express opinions and engage in civil, reasoned debates in 

the public sphere on key social, economic and political issues and thereby influence 

decisions by state actors.  In the context of neo-liberal economy, changing role of state and 

sovereignty, oriental understanding of the relationship between the sovereign and subjects, it 

is difficult to visualize a powerful, paternalistic and yet, liberal state that will guarantee 

individual freedom, renegotiate the boundary of state action and provide autonomy to civil 

society while fiercely protecting economic distribution, growth and territorial integrity. 

While such a state may not be able to harmonize all of the increasingly divergent, Habermas 

(1989: xvii) of course insisted on the historical specificity of civil society and the public 

sphere: “We conceive bourgeois public sphere as typical of an epoch. It cannot be abstracted 

from the unique developmental history of that ‘civil society’ originating in the European 

High Middle Ages; nor can it be transferred, ideal typically generalized, to any number of 

historical situations that represent formally similar constellations” (Habermass 1989). 

 

 More recently, critics have pointed out that civil society has not played the idealized 

role suggested by the utopian accounts of deliberative democracy: rather than engaging in 

rational discussions to further the public good, interest groups have single-mindedly pursued 

their own narrow agenda, often capturing or co-opting government officials who were 

supposed to be serving the larger public good. Moreover, many social groups have been 

much more dependent on the state than portrayed. In any event, even assuming civil society 

served some vital purpose in earlier periods, critics allege that civil society is now withering 

away, eroded by capitalist forces and faceless bureaucracies that are taking over the public 

sphere. Moreover, globalization and transnational flows of capital, technology, ideas and 

ethnic groups are further eroding the boundaries of any self-contained civil society (Dean 

1997). However, if we can change the educational opportunities and social benefits 
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available to tribal communities of India, making them a strong partner in our quest to 

become a global super power then it is the civil society that has the potential to do so. 

Therefore, I would like to conclude the discussion with an observation from the Supreme 

Court of India, while dismissing a criminal appeal petition on 5th January 2011; it gave a call 

to address historical wrongs done to the nation’s tribal peoples. “It is time now,” the Court 

noted, “to undo the historical injustice” done to these peoples’4. 

 

REFERENCES 

ACFC. 2006. Commentary on Education under the Framework Convention for the Protection of National 
 Minorities, 26 March 2006 ACFC/25 DOC(2006)002 (Commentary on Education). 
 
ACFC. 2008. Commentary on the Effective Participation of Persons Belonging to National Minorities in 
 Cultural, social and Economic Life and in Public Affairs, 5 May 2008, ACFC/31DOC(2008)001 
 (Commentary on Effective Participation). 
 
Anderson, B. 1991. Imagined Communities: Reflection the Origin and Spread of Nationalism. London: Verso.  
 
Anitha, B. K. 2000. Village, Caste and Education. Jaipur: Rawat. 
 
Apter, D. 1987. Rethinking Development. London:  Sage. 
 
Baviskar, A. 1994. ‘Fate of the Forest: Conservation of Tribal Rights’, Economic and Political Weekly, 17th 
 September, pp. 2493-2501.  
 
Behera, M.C. 2020. Tribal Studies in India: Representative of History, Archaeology and Culture. Springer: 
 Singapore.  
 
Bernstein, H. 1973. (ed) Underdevelopment and Development. London: Penguin Books Ltd.  
 
Bhatt, A. 1990.  Poverty, Tribals and Development: A Rehabilitation Approach. Delhi: Manohar.  
 
Bhattacharya, B. B. 2004. And S. Santhivel. ‘Regional Growth and Disparity in India: Comparison of Pre- and 
 Post-Reform Decades’, Economic and Political Weekly, 6th March, pp. 1071-1077.  
 
Brooke, T. and B. M. Frolic (eds.). 1999.  Civil Society in China. Armonk, NY: M. E. Sharpe.  
 CETS no. 5 ‘Association with a national minority’ is only mentioned in Article 14 of the Convention, 
 among the prohibited gourds of discrimination.’ 
 
Claude, L.L. Jr. 1995. National Minorities: An International Problem. Westport: Harvard University Press. 
 Department of Education. 1968. National Policy on Education. Ministry of Human Resource 
 Development. Government of India, New Delhi. 
 
— 1986. National Policy on Education. Ministry of Human Resource Development. Government of 
 India, New Delhi. 
 
— (relevant years). Selected Educational Statistics. Ministry of Human Resource Development. Government 
 of India, New Delhi. 
 
Dean, J. 1997. Feminism and the New Democracy: Resting the Political. New York: Sage.   
 
Desai, S and V. Kulakrni. 2008 ‘Changing Educational Inequalities in India in the Context of Affirmative 
 Action’, Social Demography, Vol. 45, No. 2, pp. 245-270. 
 
Dev Nathan, Govind Kelkar and Pierre Walter. 2004. Globalization and Indigenous Peoples in Asia: Changing 
 the Local-Global Interface. New Delhi: Sage Publication.  
 
Deogaonkar, S. G. 1980. Problems of Development of Tribal Areas. New Delhi: Leeladevi Publications.  
 

4 Kailas and Ors. v State of Maharashtra, SCC 2011. 



e-ISSN:  2582-502X 

Asiatic Society for Social Science Research, Vol 3 (1) 31 

Diamond, L. J. 1994. ‘Toward Democratic Consolidation’, Journal of Democracy, vol.5. No.2, pp. 4-17.  
 
Dreze, J., and Sen, A. 1995. India: Economic Development and Social opportunities. New Delhi: Oxford 
 University Press.    
 
Dreze, Jean and P.V. Srinivasan. 1996. ‘Poverty in India: Regional Estimates, 1987-88’. Working Paper, 
 Institute of Economic Growth, New Delhi.  
 
Eversome, R. 2017. Anthropology for Development. London: Routledge.  
 
Fraser, N. 2003. ’Social Justice in the Age of Identity Politics: Redistribution, Recognition and Participation’, 
 in Fraser and Honneth (eds), Redistribution of Recognition? A Political Philosophical Exchange, 
 London, New York: Verso. 
 
Gellenr, E. 1997. Nationalism. London: Phoenix. 
 
Gellner, E. 2006. Nations and Nationalism. Oxford: Blackwell.  
 
Gilbert. 2005. ‘Article 6’, in Weller (ed.) The Rights of Minorities – A Commentary on the European 
 Framework Convention for the Protection of National Minorities. Oxford: Oxford University Press, pp. 
 177. 
 
Gogoi, B. 2013. ‘Panchayati Raj and Tribal Development in India’. Journal of Advanced Research in Social 
 Sciences and Humanities, Vol. 1. Issue I, July-December, pp. 1-10.  
 
Govinda, R. 2002. (ed.). India Education Report: A Profile of Basic Education. New Delhi: Oxford University 
 Press.   
 
Gregory, Lukacs. 1971. History and Class Consciousness. London, Merlin. 
 
Grillo, R. D. 1988. Pluralism and the Politics of Difference: State, Culture and Ethnicity in Comparative 
 Perspective. Oxford: Clarendon Press.  
 
Gupta, D. 1986. Tribal Development in a West Bengal District: Programme, Structure and Process’, Economic 
 Political Weekly, 4th Jan, pp. 35-45.   
 
Habermas, J. 1989. The Structural Transformation of Public Sphere. Cambridge, Mass.: Cambridge University 
 Press (tr.). 
 
Heredia, R. C. 1995. Tribal Education for Development: Need for Liberative Pedagogy for Social 
 Transformation’, Economic Political Weekly, 22nd April, pp. 891-897.   
 
Hirschman, A. O. 1984. ‘A Dissenters Confession: The Strategy of Economic Development Resisted,’ in 
 Meier and Seers (ed), Pioneers in Development, New York: Oxford University Press. 
 
Hobsbawn, E. 1990. Nations and Nationalism Since 1780. Programme, Myth Reality. Cambridge University 
 Press. 
 
Hobsbawn E. and E. 1992. Ranger, The Invention of Tradition.  Cambridge: Cambridge University Press.  
 International Fund for Agricultural Development (IFAD). 1996. India: Country Strategic Opportunity 
 Paper. Rome. 
 
Jone, S. 2001. ‘Tribal Underdevelopment in India’, Development and Change, 9, 1978, 41-70. Kaldor, Mary. 
 2001. New and Old Wars: Organized Violence in a Global Era. Stanford: Stanford University Press. 
 
Katare, P.M. and B.C. Barik, [eds.] 2002. Development, Deprivation and Human Rights Violation. Jaipur: 
 Rawat. 
 
Katoch, Kaul, Inge, Isabelle Grunberg and Marc Stern, eds. 1999. Global Public Goods. New York: Oxford 
 University Press. 
 
Komarek, J. 2011. ‘Institutional Dimensions of Constitutional Pluralism’, Eric Stein Working Paper 
 No.3/2010. http://www.ericsteinpapers.eu accessed on 7th January.  
 
Kumm, M. 2006. ‘Beyond Gold Clubs and the Judicialization of Politics: Why Europe Has a Constitution 



e-ISSN:  2582-502X 

Asiatic Society for Social Science Research, Vol 3 (1) 32 

 Properly So called’, 54 American Journal of Comparative Law 505, 517. 
 
Kymlicka, W.1995. Multicultural citizenship, A Liberal Theory of Minority Rights. Oxford: Clarendon Press.  
 
Lenaerts, K. 1981. ‘Constitutionalism and the Many Faces of Federalism’, 75 American Journal of 
 International Law 1, 1. 
 
Lenaerts, K. 1998. ‘Federalism: Essential Concepts in Evolution – The Case of European Union’, 21 Fordham 
 International Law Journal 746, 797. 
 
Louis, Althusser. 1977. For Marx. London: New Left Books. 
 
Louis, P. 2008. Rights of Scheduled Tribes of India. New Delhi: Manak Publishers. 
 
Loyotard, J.F. 1979. The Postmodern Condition, Manchester University Press. 
 
Marks, S. 2000. The Riddle of All Constitutions: International Law, Democracy and the Critique of Ideology. 
 Oxford: Oxford University Press.   
 
Modod, T. 2007. Multiculturalism: A Civic Idea. Cambridge: Polity Press. 
 
Mohanty, T. R. 1998.  ‘Primary Education in India: Present Trends and Prospects’, Curriculum and Teaching, 
 vol.13, No. 2, pp. 97-113.  
 
Mohanty, T. R. 2013. “Constitution, Culture and Neo-Colonialism: mapping educational identity and 
 achievement among the indigenous population of India”, in P. Ishwara Bhat (ed.) Constitutionalism and 
 Constitutional Pluralism, New Delhi: Lexis Nexis, pp. 355-374.   
 
Mohanty, T. R. 2013 “Globalization, Identity and Indigenous People: Conflict, Cohesion and Compromises”, 
 in S.N. Chaudhary (ed.), Globalization, National Development and Tribal Identity, Jaipur: Rawat, pp. 
 154-171. 
 
Mukherjee, R. K. 1976. “Study of Social Change and Social Development and Developing Societies”, 
 Economic and Political Weekly: Bombay, Special No. 29, 31, Vol. 5. 
 
Myrdal, G. 1968. Asian Drama: An Enquiry into Poverty of Nations. London, Penguin Press. 
 
Nambissan, G. 2003. “Dealing with Deprivation”, Seminar, 493. 
 
Nanda, B. K. 1991. The Contours of Continuity and Change: The Story of the Bonda Highlanders. New Delhi: 
 Sage. 
 
Nathn, D. And G. Kelakar. 2003. ‘Civilizational Changes: Market and Privatization among Indigenous 
 People’, Economic and Political Weekly, 17th May, pp. 1965-1968.  
 
Oliver, de Sardon, J. P. 2018. Anthropology and Development: Understanding Contemporary Social Change. 
 Jaipur: Rawat.  
 
Parekh, B. 2006. Rethinking Multiculturalism: Cultural diversity and Political Theory. New York: Palgrave, 
 MacMillan, pp.109-13. 
 
Perry, M. J. 1998.  The Idea of Human Rights. Oxford York: Oxford University Press.  
 
Prebisch Raul, 1969. “The system and the social structure of Latin America”, in I.L. Horowitz et al., Latin 
 America Radicalism. New York: Vintage, pp. 29-52. 
 
Raj Kumar, C. and K. Chokalingam, [eds.]. 2007. Human Rights, Justice and Constitutional Empowerment 
 (Second Ed.). New Delhi: Oxford University Press.    
 
Ringelheim, J. 2010. ‘Minority Rights in a time of Multiculturalism-the Evolving Scope of the Framework 
 Convention on the Protection of National Minorities’, HRLR10, pp. 99-128. 
 
Roy Burman et al. 1984. Poverty Alleviation Programmes in Nagaland and Manipur. New Delhi: Mittal 
 Publications. 
 



e-ISSN:  2582-502X 

Asiatic Society for Social Science Research, Vol 3 (1) 33 

Sachidananda. 1975. ‘Planning, Development and Applied Anthropology in India’, Indian Anthropologist, 
 June, Vol.3, No. 1, pp. 1-16. 
 
Saksena, H.S., V.K. Srivastava and S.K. Chaudhury (eds). 2006. Scheduled Tribes and Development. Serial 
 Publications: New Delhi.  
 
Seer, D. 1969. The Meaning of Development: A paper presented to 11th World Conference of Society for 
 International Development, New Delhi. 
 
Shah, A., and J. Pathak, (eds). 2014. Tribal Development in Western India. New Delhi: Routledge.   
 
Singh, A. and M. Jabbi. 1996. Status of Tribals in India. New Delhi: Har-Anand Publications.  
 
Singh, Chhatrapati. 1986. Common Property and Common Poverty: India’s Forest, Forest Dwellers and the 
 Law. New Delhi: Oxford University Press.  
 
Singh, Y. 1986. “Reflections- on India’s Experiences of Development”, in Development Socio-cultural 
 Dimensions. S.L. Sharma (ed.) Jaipur: Rawat Publications. 
 
Taylor, C. 1994. ‘The Politics of Recognition’, in A. Gutmann, (ed), Multiculturalism. Princeton: Princeton 
 University Press, at 25. 
 
Teltumbe, A. 2006. ‘Globalization and Education for Dalits: A Perspective for Future’, in Jogdanda, P. G. and 
 S. M. Michael (eds.). 2007. Globalization and Social Movements. Jaipur: Rawat.   
 
Thornberry and Eide, ‘Introduction: Mechanism for Supervision and Remedial Action’, in Weller (ed.) 
 Universal Minority Rights: A Commentary on the Jurisprudence of International Court and Treaty 
 Bodies. Oxford: Oxford University Press, at 6. 
 
Todaro, M.P. 1981. Economic Development in the Third World, New York: Longman Inc.  
 
United Nations. 1948. GA Res. 217A (III), 10 December, A/810 at 71. 
 
United Nations Development Programme (UNDP). 1998. Human Development Report. New Delhi: Oxford 
 University Press. 
 
UN Working Group on Indigenous Populations. 1993. Draft Declaration. Geneva. 
 
Walker, N. 2002. ‘Idea of Constitutional Pluralism’, Modern Law Review, Vol.65, No.3. May.  
 
Wheatley, S. 2005. Democracy, Minorities and International Law. Cambridge: Cambridge University Press. 
 
World Bank. 2000. World Development Report. Washington D. C. 
 
Young, I. M. 1990. Justice and the Politics of Difference. Princeton: Princeton University Press. 
 
Young, I. 2000. Inclusion and Democracy. Oxford: Oxford University Press. 
 
 

Corresponding Author: Prof. Tapan R. Mohanty (eMail: tapanmohanty@nliu.ac.in) 


